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Higher education in the United States can be divided into
four distinct periods: The Colonial from 1630-1780, early
Federalist from 1780-1812, Expansionist from 1812-1862, and the
post Civil War period (Leonard, 1956).
Colonial
During the Colonial period, education was in its infancy.
The second compulsory education law in the New World was enacted
by the Massachusetts Bay Colony in 1642.

This law required

parents and master craftsmen to teach their children and
apprentices "to read and understand the principles of religion
and the laws of their country" (Leonard, 1956, p. 5).
Many variations of this law could be found throughout the
colonies during this period.

Early legislators were serious in

their intent to educate their younger citizens, as these laws
were continually revised to meet the changing conditions of
colonial life.

Early settlers saw religion and salvation as the

prime motives for establishing colleges and universities
(Leonard, 1956).
Primitive conditions, long distances between the populace,
and poor communications intensified family separation for
colonial students.

Because of this situation, the school was

considered another home with the faculty acting in loco parentis.
This concept of a college or university faculty acting in lieu of
a student's parents in deciding a student's actions, although
greatly changed, is still with us today.

The educational
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foundation built by early settlers though narrow in scope, was
solid and strong enough to support a new, growing, vibrant
country (Leonard, 1956).
Federalist Period
Colleges and universities established during the years
1780-1812 reflect the country's preoccupation with the problems
of establishing a government.

As religion and salvation were

primary motivations for establishing colonial colleges, the
Federalist period's primary concern was educating intelligent
citizens and training leaders in government (Leonard, 1956).
Twenty-two colleges founded during this period specifically
mention citizenship in their charters.
Personnel services were strict and mainly limited to board,
housing, and discipline.

Since faculty and tutors were the

disciplinarians, this created an atmosphere of open hostility
between the faculty and students.

Many systems were established

in an attempt to control every aspect of students' lives.
Several times, riots and other disorderly conduct were the
result, and so too was the occasional loss of life (Leonard,
1956).
Discipline problems of this period present a grim picture.
However, there are many evidences of wise, constructive
techniques used by early educators.

Evidence shows a fostering

of wholesome student activities, up to and including the actual
administration of the college; these included literary and
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religious societies, musical groups, military student
organizations, and the beginnings of recreational programs.
Educators of the Federal period improved upon personnel
functions established by the colonial colleges and created some
of their own.

They made mistakes, but also sought constructive

answers to students' problems in a manner consistent with the
societal norms of the day (Leonard, 1956).
Expansionist Period
This period of our country's history 1812-1862 saw American
society take on an entirely separate character from its European
ancestors.

Gradual extension of suffrage, democratizing of

political processes, and the beginnings of industrialism gave
rise to a highly education-conscious society.

The nation grew

from the Atlantic to the Pacific, and industrialism was spawning
an explosion in technology.

All of these events had a dramatic

effect on higher education (Butts, 1953).
During the expansionist period, over 200 colleges and
universities were established: 15 in the first decade, 25 in the
second, 46 in the third, and 67 in each of the last two.
Colleges and universities were expected to be within reach of
people wherever they settled.

These 50 years saw 10 colleges

founded in New England, 40 in the Mid-Atlantic states, 72 in the
Southern states, 84 in the Midwest, and 14 in the far West
(Leonard, 1956).

Several state universities were established,

but the majority of the colleges founded during this period were
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"hilltop colleges."

These strict denominational colleges were

founded in every part of the union in order to promote religion
and to give local citizens, who may have had limited financial
means, an opportunity to earn a college degree (LeDuc, 1946).
Pioneering the rich, virgin lands forged a hardy and
independent people who exemplified the principles of liberty and
equality expounded by the founders of this country.

This same

spirit soon brought sweeping changes in the educational
institutions that, until then, catered only to a small segment of
society.

The people's belief in Jacksonian democracy supported

their view that everyone had the right to higher education, and
that higher education should be available to all citizens (Butts,
1953).

Prior to the Civil War, education for the common laborer,

women, and, in some cases Negroes, began to surface in some
educational circles.

Oberlin college was extremely active in the

anti-slavery movement prior to the Civil War graduating many
Negro students.

They also had the distinction of graduating

early feminist reformers, much to the chagrin of many male
educators (Fletcher, 1943).

Following the Civil War, education

for these classes would take on the same zeal as education for
the clergy had characterized Colonial higher education (Fletcher,
1943).
Change, however, was inevitable, and aided by strength of
student numbers, the old line educational system gradually gave
way to new ideas.

The independent nature of the settlers spawned
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a liberalism of thought that greatly contributed to the decline
of the scholasticism educational system.

Separation of church

and state in control of higher education caused relaxation of
attitudes toward old established rules (Butts, 1953).
Clinging to its prescribed curriculum and its normative
goals, the traditional college was not prepared for the
secularization of higher learning.

With no socially valued

reason for existing, many institutions failed.

Those that

survived did so by embracing electivism in whole or in part, and
by modifying or abandoning their commitment to character
formation (McKevitt, 1979).

A nonsectarian voice was heard

speaking for moral values basic to all religions.

This voice was

also heeded in the increased freedom of shifting responsibility
for conduct from wardens to the students themselves (Butts,
1953).
The influx of students was a major factor in the changing of
personnel services.

Gone were the days when the president and

faculty knew each individual student; also changing was the
president's and faculty's responsibility for discipline.
Increases in numbers and personal distance from students caused
some relaxing of the iron-rule discipline of the past.

In loco

parentis still permeated college government but had shifted
focus--from actions to save students souls, to actions designed
to mold a productive contributor to society.

Students from

diverse backgrounds and cultures were brought together.

Many had
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no use for, nor would they submit to, antiquated rules and
customs.

College administrators started urging students to

conform to standards of conduct for reasons other than fear of
punishment.

Being shown courtesy and contributing to others'

welfare by individual actions improved the student's outlook.
This established a link between school and life after graduation
(Kelley, 1974).
College presidents and their faculties, unable to handle the
increased demands of a greater number of students and their needs,
began hiring people specifically to perform non-teaching,
student-related functions.

Some positions and responsibilities

were newly created while others, such as housing and discipline,
were a release of the faculty from distasteful, sometimes hated,
duties (Coulter, 1951).
Student personnel services were in a state of flux in those
turbulent years.

Personnel services were changing, sometimes

faster than the rest of the institution, which caused many
problems.

The decades of the 1830s and 1840s saw many personnel

services introduced and implemented only to be taken away at a
later date as other whims and fads swept the country (Kelley,
1974).

As the nation expanded in multidimensional growth,

demands were placed on higher education to produce individuals
capable of meeting these new challenges.

Student personnel

services grew also to accommodate the increasing student
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population and the colleges' new role evolving from societal
changes (Leonard, 1956).
Housing
The 5O-year period from 1812-1862 presented housing problems
similar to those of previous periods, but the problems
intensified as enrollments increased.

On many campuses, adequate

residence hall facilities did not exist, and overcrowding was the
norm.

The University of Iowa, Indiana University, and Hiram

College, to cite only three examples, started only with academic
buildings, with the students left to fend for themselves to find
housing.

In many cases, students lived in boarding houses or

stayed with the faculty.

As the number of students increased, it

became impossible to house them with the faculty or to find
sufficient quarters in surrounding communities (Clark, 1977).
Lack of resources precluded the construction of elaborate
structures, and sparse barrack structures graced many campuses.
Despite the criticisms of many leaders in higher education, the
"Collegiate Way of Life" exemplified by fraternities, secret
societies, and often student organizations, was a permanent part
of the American college campus (Fox, 1945).
At many institutions, both the residence hall and private
housing methods were utilized.
assignment of rooms was by lot.

At the University of Alabama,
Once showing evidence of having

paid their fees, students drew for their rooms.
first with other classes folL>wing in order.

Seniors drew

Once drawn, rooms
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were not changed except by approval of the president.

Students

were permitted to live off campus if it was with family or
relatives.

However, they were still required to spend the same

time in their quarters as those students in the residence halls
(Sellers, 1953).
A few institutions assigned rooms.

At the University of

Georgia, the president assigned each student a room; there was no
appeal.

When the rooms were full, any additional students

"resided in the community with inhabitants of good moral
character" (Coulter, 1951, p. 71).
In 1835, Oberlin College was one of the few colleges in
America, if not the first, with coed residence halls.

Rooms were

chosen by drawing lots, and the overflow of students were
accommodated in private residences.

From 1836 to 1855, the

student population at Oberlin quadrupled, but no new residence
halls were built.

Therefore, Oberlin students often boarded in

private quarters, with students of both sexes sometimes boarding
in the same house.

These facilities were closely monitored by

faculty and tutors in an attempt to ensure propriety (Fletcher,
1943).
A prospective scholar was almost assured admission at Santa
Clara College if he appeared at the door with "Sufficient
bedding," and $350.00 a year to cover tuition and board.

Pupils

slept in a loft over the school rooms, made their own beds, and
helped slaughter the cattle which supplied the table (McKevitt,
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1979).

Those instances are a far cry from Notre Dame, Mount

Holyoke, and Judson College where "none but boarders were
received" (Leonard, 1956, p. 84).
Dining
Throughout the history of education, students have
complained about institutional food.

Some complaints were

justified; the fare of crust, coffee, and gruel, for example, was
not something to excite the pallet (Fletcher, 1943).
this area was not uncommon.

Violence in

At Yale, in 1818, two classes left

the commons hall due to the "hardness of the fare" (Kelley, 1974,
p. 216).

In 1827, a cheaper commons was opened but failed to

prevent the bread and butter rebellion of 1828 (Kelley, 1974).
The dining arrangements were nearly as varied as the
housing.

In 1831, Princeton experimented with running two tables

in the dining hall, one for the well-to-do, the other of a more
economical nature.

This situation did not last long.

It only

served to emphasize class distinctions, and cast a stigma of
social inferiority on those students seeking to economize
(Wertenbaker, 1946).
Many colleges allowed students to form clubs and board as a

group.

Some were quite successful; the hall at Yale was student-

run for many years.

Students at the University of Georgia asked

permission to build and run a dining hall with the University
overseeing the monetary operation.
years (Coulter, 1951).

It was successful for many

Oberlin students ran their dining
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facilities so well that college officials wanted to retake
control of the operations.

They did, and the hall folded in a

few years (Fletcher, ·1943).
Discipline
The greatest change in this period of educational history
came in the area of student discipline.

Changes in social

attitudes were reflected in the colleges' methods of dealing with
discipline problems.

There were still institutions where iron

rule was the order, with students under scrutiny every minute.
Others gradually relaxed rules to conform with changes in
society.
Coeducational and women's colleges hired personnel for
discipline functions, the "Lady Principal" being responsible for
total control of the female student populations.

Most of the

larger colleges and universities still had the president and
faculty sharing the responsibility.

In colleges with no

residence halls, the function was divided among teachers,
parents, and boardinghouse keepers (Leonard, 1956).
In most institutions, there was a constant battle to get
students to morning prayers.

This, along with noise in the

residence hall, were two of the biggest discipline problems.

No

matter how intently the faculties pursued their goal, the
students never attained the decorum and studiousness considered
appropriate by the faculty (Coulter, 1951).
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Western University, later the University of Pittsburgh,
printed new statutes in 1822 which suggest that there were
discipline problems ai:: the university.

"The students of this

institution will be expected to preserve the dignity which is due
to their character and to the objects of their pursuit.

Every

species of rudeness and vulgarity must be avoided • • • •
Dueling, or any concern promoting or abetting it shall be
punished, in all cases by expulsion.

No student shall be

permitted to wear a dirk, or carry any deadly weapon whatsoever"
(Alberts, 1986, p. 249).
At Yale, regulation of the students went beyond religion and
classes, and the parental system of discipline was used in an
attempt to control every aspect of human behavior.

This control

worked for a time, but as the college grew, not allowing students
to question authority lost its effectiveness (Kelley, 1974).
Another Yale method of discipline was to control students by
holding their matriculation captive.

Since students were not

officially enrolled, they could be dropped at any time for any
reason (Kelley, 1974).
The Oberlin College governing board set forth by-laws for
the college in 1834 dealing with the standard problems of the
time--profane language, gambling, drinking, fighting, and
insubordinations.

However, these by-laws were never distributed

college wide, but were used only by the faculty for personal
guidance of students.

Their original idea was that students

12

would be expected to follow the common rules of decent etiquette
exhibited by the faculty.

It was not until 1840 that the first

set of rules and regulations for students was approved, printed,
and distributed to students (Fletcher, 1943).
The range of punishment changed but little from earlier
times, with the exception that corporal punishment, all but
disappeared.

Many different methods of public admonition were

tried, as were honor systems which required students to report on
themselves.

These systems eventually had to be reinforced by the

faculty (Coulter, 1951).
Laws governing student life at the University of Alabama
were so rigid as to be an invitation to rebellion.
were meted out to fit the crime.

Punishments

Crimes ranged from

"misdemeanors" to "high offenses;" punishment for these offenses
ranged from public or private admonishment to dismissal (Sellers,
1953).
The University of Georgia, Yale, and other institutions
started punishment by fines, the amount depending on the severity
of the infraction.

Expulsion was considered to be the ultimate

punishment, and it was not used until other avenues were
exhausted (Coulter, 1951).

Oberlin College, however, had one

rule that, when broken, meant automatic expulsion; namely, being
found in the room of a member of the opposite sex.

Severe as

this punishment was, records show it was used many times
(Fletcher, 1943).
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Counseling
An outgrowth of the weekly religious lecture was labeled
"advice on everyday problems," which touched not only on religion
and morals but expanded to include how to dress, meet people, and
generally improve one's social graces and habits.

Talks on

adjusting to college life became more common occurrences as
social consciousness expanded (Fletcher, 1943).
Little counseling was done at colleges and universities
during this period.

Students were expected to do well at their

studies, act in a gracious way toward faculty and their fellow
students, graduate, and do well in life.
students were able to do exactly that.

The majority of
Any counseling done was

the result of disciplinary action in trying to find motives for
certain behaviors (Kelley, 1974).
Financial Aid
Most colleges and universities used a pay-as-you-go system;
at the beginning of each term, students were required to pay
their tuition and board.

Some colleges allowed students to

charge their board and repay during the semester, but this was
not altogether successful.

Treasurers or trustees usually

handled the finances of the institution.

Stewards were

responsible for collecting student fees for room and board, but
they were not always successful; shortfalls were common (Sellers,
1953).

Concerns for the student unable to pay even modest fees

was voiced by early University of Alabama trustees.

In 1830,
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they sent a resolution to the legislature which would have
allowed free tuition to a number of students from each county of
the state.

It was not approved, but the legislature in 1831

ruled that fees may be remitted at the discretion of the board to
"assist poor and promising youths" (Sellers, 1953, p. 121).
A most unique system operated at Oberlin College.

The

Manual Labor System allowed students to pay their way through
school by working on the school farm or as domestics around the
campus.

Because of this, Oberlin soon became known as the "poor

man's college."

However, many students not in financial need

applied to Oberlin to become involved in their system of
academics and labor (Fletcher, 1943).
Sports and Extracurricular Activities
Few things could be done legally except study.

The

extracurriculum was institution specific, as some schools frowned
upon such activities as frivolities.

Many colleges across the

nation, especially during the era of character formation in
education, looked upon such activities as detracting from the
seriousness of their purpose (Coulter, 1951).
The University of Georgia and of Alabama took a dim view of
"sport," and broadly interpreted the term, as Mr. George Little
of the University of Alabama found out.

Taken before the faculty

and fined for the misdemeanor of "sporting," he was told that a
faculty member spotted him swinging from a tree branch on a fine
spring day (Sellers, 1953).
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A new era dawned later in this period, that of coordinated

athletic and extracurricular activities.

In front of many

college buildings, supervised jumping rope, swinging on the
rings, and playing town ball were the only outlets for pent up
energies.
Several Princeton students were asked to form their own
orchestra, known as the Harmonic Society.

Later, this orchestra,

then known as the Orphean Society, played patriotic music at the
Fourth of July celebration in what was described as a "very
acceptable manner" (Wertenbaker, 1946, p. 104).
At Mount Holyoke and Yale, athletic events were encouraged.
In 1831, the first intercollegiate sporting event took place
between Yale and Harvard as a promotional stunt for a railway
company.
victor.

The event was a rowing contest with Harvard being the
Swimming, hiking, skating, and rowing were encouraged by

many faculties (Kelley, 1974).
Student Health
Few campuses of this era made provisions for student health.
Most relied on other students nursing the infirm back to health
or the person getting well on his/her own.

Mount Holyoke had a

medical staff and infirmary on campus as part of its personal
hygiene and physical education concern.

After the Civil War,

many schools had infirmaries and physicians on staff (Leonard,
1956).
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Conclusion
The expansionist period was an incubator of ideas for
student personnel functions.

Many of these ideas were not

practical for the time, or were not well received, so they failed
or were eventually dropped.

Their importance was not recognized

until the post Civil War period, the Age of the University.
A new age was upon American Higher Education.

The Morrill

Act provided for land grant institutions; funds were available
for construction of campuses and hiring of professors.

Students

came to these new institutions to meet academic challenges.
Personnel programs expanded upon or revived from the expansionist
period, provided curricular and extracurricular activities to
supply the demand for broad-base all-purpose training many state
universities were in an admirable position to offer (Thompson,

1946).
Contributions of this period are often overlooked .. ~e to the
impact made by these contributions at a later date.

Housing,

organized sports, health services, and counseling had their
beginnings during the expansionist period.

These formed an

important part of later college and university life.
This is an exciting period of our educational history as our
country experienced growth in every facet of society.

Colleges

and universities were confronting outdated tradition and
establishing new relevant societal functions.
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Physically, our country was growing from coast to coast, and
our system of education grew to meet the demands placed upon it.
Across the country small denominational colleges were within
reach of most Americans.

This was both a missionary function,

and the influence of Jacksonian democracy across the country,
These years were also a time of much turbulence, as a long
held set of moral standards were giving way to a new social norm.
The stage was set for the rise of the secular state university.
This was a radical change, for the concept of moral education was
woven into the fabric of many colleges and universities, and
change did not come easily.
New educational systems were being developed, as women,
blacks, and coeducational institutions were established,

Each of

these groups presented special challenges--and opportunities--for
their respective institutions.
Extracurriculum and athletics were forming as an important
part of our colleges and universities.

The value of allowing

students to vent excess energies was finally realized.
In the midst of this change, College Student Personnel
Services continued to be an emerging part of higher education.
Some schools seemed oriented toward the future.

As they

established services that took other schools many years to
develop.

Problems of housing, discipline, and dining were

prevalent from the onset of this expansionist period, but the
strides made during this period contributed to the overall
success of student personnel services in the following decades.
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